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Abstract: Evolutia societatii in ansamblul
sau, evolutia stiintelor ca motor al dezvoltarii
acesteia nu putea avea loc fara schimbarile de
abordare in stiinfele educatiei. Drept urmare,
stiinta §i arta de a invdta pe altii, de a-i invata sa
invete dar mai ales de a insufla dragoste pentru
cunoagtere a urmat §i in acelesi timp a deteminat
evolutia  omenirii.  Stiintele  educatiei  In
integralitatea lor dar si separat, principiile si
metodele prin care societatea la un anumit
moment al evolutiei sale considerd §i accepta sa
formeze noua generafie (si nu numai) sunt
expresia cea mai concludentda a viziunii despre
om §i proiectia lui viitoare.
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Din punct de vedere al didacticii
distingem  urmdtoarele = schimbari  de
paradigma:

Didactica traditionala — predare —
continut predat;

Didactica moderna - predare-invatare
— continut predat si invatat;

Didactica post-moderna sau
curricularda [Competente-continuturi-
metode si  strategii-evaluare]
predare-invatare-evaluare — continut
predat-invatat-evaluat.
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Abstract: The evolution of society as a
whole, the evolution of the sciences as the engine
of its development could not take place without
the changes of approach in the education
sciences. As a result, science and the art of
teaching others, teach them to learn, but above all
to instil love for knowledge followed and at the
same time devised the evolution of mankind. The
sciences of education in their entirety but also
separately, the principles and methods by which
society at a certain moment of its evolution
consider and accept to form the new generation
(and not only) are the most conclusive expression
of the vision of man and his future projection.
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From the point of view of the teaching
distinguishing the next paradigm change:

e Traditional didactics
- teaching - content
taught;

e Modern diddactics - teaching and
learning - content
taught and learnt;

e Post-modern or
curricular didactics
[Skills-contents-methods and
strategies-evaluation] -  teaching-
learning-evaluation - content-

taught-learnt-evaluated.

Annals of the ,,Constantin Brancusi” University of Targu Jiu, Education Sciences Series, Issue 3/2016

26



Analele Universititii “Constantin Brincusi” din Targu Jiu, Seria Stiinte ale Educatiei, Nr. 3/2016

1. De ce strategii interactive ?

Imperativul calitatii in educatie obliga
la o reconsiderare a demersului educational
al profesorului, astfel Tncat strategiile
didactice elaborate sa fie centrate pe invatare
si, respectiv, pe cel care invata.

Pentru a asigura dezvoltarea si
valorificarea  resurselor lor  cognitive,
afective si actionale, pentru a-i
»instrumenta” in vederea adaptarii si insertiei
optime in mediul socio- profesional, este
esentiald construirea unor strategii didactice
bazate pe actiune, aplicare, cercetare,
experimentare. Astfel, li se va crea elevilor
ocazia de a practica o invatare de calitate, de
a realiza achizitii durabile, susceptibile de a
fi utilizate si transferate in diverse contexte
instructionale si nu numai. Beneficiind de o
indrumare competenta, avand suportul unor
profesori care 1i respectd si sunt interesati
continuu de ameliorarea nivelului lor de
achizifii si competente, elevii vor avea
posibilitatea sa realizeze obiectivele Tnvatarii
si sa finalizeze cu succes aceasta activitate.
In plus, si sansele lor de reusitd sociald vor
spori considerabil.

Strategiile  didactice interactive
promoveazd o Iinvdfare activd, implica o
colaborare sustinutda 1intre elevi care,
organizati 1n  microgrupuri,  lucreaza
impreund pentru realizarea unor obiective
prestabilite. Cadrul didactic plaseaza accentul
nu pe rolul de difuzor de mesaje
informationale, ci pe rolurile de organizator,
facilitator si mediator al activitatilor de
invatare. Demersul didactic este conceput
astfel incat nu 1l mai are in centru pe
profesor, ci pe elev. Rolul profesorului
ramane unul capital, insd, renuntdnd la
vechile practici educationale rigide si
uniforme, el devine organizator al unui
mediu de invatare adaptat particularitatilor
si nevoilor beneficiarilor, facilitand procesul
invatarii  si  dezvoltarea competentelor.
Proiectand si realizand activitati de predare-
invatare-evaluare bazate pe strategii didactice

1. Why interactive strategies?
The imperative of quality in education obliges
the teacher's educational approach to be
reconsidered so that the didactic strategies
developed are focused on learning and the
learner, respectively.

In order to ensure the development
and valorisation of their cognitive, emotional
and acting resources, in order to "instrument"”
them for optimal adaptation and insertion in
the socio-professional environment, it is
essential to build teaching strategies based on
action, application, research and
experimentation. In this way, students will be
given the opportunity to practice quality
learning, to make sustainable purchases,
likely to be used and transferred in various
instructional contexts and beyond. With
competent guidance, with the support of
teachers who respect them and are
continuously interested in improving their
level of purchasing and skills, students will be
able to achieve learning objectives and
successfully complete this work. In addition,
their chances of social success will increase
considerably.

Interactive teaching strategies
promote active learning, involve sustained
collaboration  between  students  who,
organized into microgroups, work together to
achieve pre-established goals. The teaching
environment places the emphasis not on the
role of informational messaging speaker, but
on the roles of organizer, facilitator and
mediator of learning activities. The didactic
approach is designed so that it does not have
the teacher, but the pupil. The role of the
teacher remains a capital, but by renouncing
the old, rigid and uniform educational
practices, he becomes the organizer of a

learning environment tailored to the
peculiarities and needs of the beneficiaries,
facilitating the learning process and

developing skills. Designing and delivering
teaching-learning-evaluation activities based
on interactive didactic strategies, the didactic
framework  offers  students  multiple
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interactive, cadrul didactic ofera elevilor
multiple ocazii de a se implica Tn procesul
propriei formari, de a-si exprima in mod liber
ideile, opiniile si de a le confrunta cu cele ale
colegilor, de a-si dezvolta competentele
metacognitive.

Perceptia cadrului didactic asupra
elevilor suportd deci transformari radicale:
imaginea elevului - receptor pasiv de
informatii, de cunostinte ,,prefabricate” este
inlocuita cu imaginea elevului activ, motivat
sd practice o Invatare autentica, sa-si formeze
competente  specifice de procesare a
informatiilor, de generare de noi cunostinte,
de aplicare a acestora in diferite contexte etc..

Ceea ce reprezenta un obiectiv
fundamental al educatieci scolare -
transmiterea, respectiv. acumularea de

cunostinte - trece Tn plan secund atunci cand
se doreste promovarea, la acest nivel, a unei
culturi a calitatii. Acum, accentul este plasat
pe modul in care informatiile asimilate sunt
prelucrate, structurate, interpretate si utilizate
in situatii variate. Astfel elevii dobandesc
competente solide, dar si increderea ca
acestea se vor dovedi operationale si le vor
servi in mod autentic Tn diverse contexte de
viata.

Strategiile didactice interactive au un
rol determinant Tn activitatea instructiv-
educativa, fiind prezente in toate etapele
conceperii si realizarii efective a acesteia:

a. proiectdrii, atunci cand profesorul,
raportandu-se la celelalte componente ale
procesului de invdtamant (obiective,
continuturi, timp, forme de organizare etc.),
elaboreaza strategia didactica optima;

b. in faza de desfasurare efectiva

C. a activitdfiit — strategia didactica
devine un instrument concret care permite
realizarea obiectivelor propuse;

d. in faza (auto)evaluarii, alaturi de alte
componente ale procesului de invafamant,
strategia  didactica devine “obiect” al
evaludrii profesorului, apreciindu-se, 1n
functie de rezultatele obtinute, calitatea

opportunities to get involved in their own
training process, to freely express their ideas,
opinions, and face them Colleagues, to
develop their metacognitive skills.

The teacher's perception of the pupils
thus undergoes radical transformations: the
student's image - passive information,
"prefabricated” knowledge is replaced by the
image of the active learner, motivated to
practice authentic learning, to form specific
information processing skills, generation Of
new knowledge, of their application in
different contexts, etc.

What was a fundamental objective of
school education - transmission and
accumulation of knowledge - is a second step
when it is desired to promote at this level a
culture of quality. Now, the focus is on how
assimilated  information is  processed,
structured, interpreted and used in various
situations. Thus students acquire solid skills,
but also the confidence that they will prove to
be operational and will serve them authenticly
in various life contexts.

Interactive didactic strategies have a

decisive role in instructive-educational
activity, being present at all stages of its
conception and  effective  realization:
a. design, when the teacher, referring to the
other components of the educational process
(objectives, content, time, organization, etc.),
develops the optimal didactic strategy;
b. in the effective phase of the activity - the
didactic strategy becomes a concrete
instrument that allows the achievement of the
proposed objectives;
c. in the (self) evaluation phase, along with
other components of the educational process,
the didactic strategy becomes the "object™ of
the teacher's assessment, according to the
results obtained, its quality and degree of
correspondence with the finalities, content,
forms To organize the educational process.

The implementation of a quality
management  system in  pre-university
education therefore calls for the organization
of an "interactive" learning environment to
facilitate pupils' participation in their own
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acesteia i gradul de corespondentd cu
finalitatile, continutul, formele de organizare
a procesului de invatamant.

Implementarea  unui  sistem de
management al calitdtii in invatdmantul
preuniversitar reclamd deci necesitatea
organizarii unui mediu de invatare stimulativ,
ninteractiv’, care sa faciliteze participarea
elevilor la procesul propriei formari.

Strategiile didactice interactive au
efecte formative evidente, aspect care nu
exclude si posibilitatea manifestarii unor
limite ale acestora, in conditiile in care
profesorul nu detine solide competente de
aplicare a acestora in practica educationala.

Practicile educative de predare
activizantd si de stimulare a potentialului
creativ al elevului/studentului se Tnscriu in
dezideratele pedagogiei moderniste  si
postmoderniste, de cooperare si reflexie
asupra invatarii. Specific instruirii interactive
este interrclatia de invatare care se stabileste
atat intre elevi si profesori cat si intre elev-
elev. Munca activa si creativa a elevului are
la baza procedee de constructie a cunoasterii,
de restructurare a ideilor, de regandire a
gandirii, metacognitia. Insusirea strategiilor
metacognitive are n vedere reflectarea
din partea elevului asupra propriei identitati,
ca subiect al invatarii, efectudnd analize de
nevol si asteptari educationale proprii
intereselor sale, in concordanta cu
practice si efort intelectual si fizic de care
dispune. Metacognitia presupune in plus
analiza gradului de dificultate a sarcinilor de

invatare i a strategiilor oportune de
rezolvare eficienta a acestora.

Invatirea invatarii - deziderat al
educatiei  postmoderniste —  presupune

interactivitate si creativitate in adoptarea
unor strategii care sd solicite implicarea
in sarcind s§i o atitudine metacognitiva de
invatare si cunoastere precum si interesul de
a te perfectiona continuu. Atitudinea activa si
creatoare a elevilor este o consecintd atat a
stilului de predare al profesorului cat si a
obisnuintei elevului de a se raporta la sarcina.

training process.

Interactive didactic strategies have
obvious formative effects, which does not
exclude the possibility of manifesting their
limits, provided that the teacher does not have
strong competencies to apply them in the
educational practice.

Educational practices of actively
teaching and stimulating the pupil's / student's
creative potential are part of the aims of
modernist and postmodernist pedagogy,
cooperation and reflection on learning.
Specific interactive instruction is the learning
interrelation that is set between students and
teachers as well as student learners. The
active and creative work of the student is

based on knowledge building, idea
restructuring, rethinking thinking,
metacognition. The acquisition of

metacognitive strategies aims at reflecting on
the learner's own identity, as a subject of
learning, by analyzing the needs and
educational expectations of his / her interests,
in accordance with his / her particular
cognitive, practical and intellectual and
physical effort. Metacognition also involves
analyzing the degree of difficulty of learning
tasks and timely strategies to deal effectively
with them.

Learning learning - a desideratum of

postmodernist  education - involves
interactivity and creativity in adopting
strategies  that  require  metacognitive

engagement and metacognitive attitudes, as
well as an interest in  continuous
improvement. The active and creative attitude
of students is a consequence of both the
teaching style of the teacher and the student's
habit of referring to the task. By asking for
answers to a problem, by organizing
information and training activities for students
/ students, by focusing on the development of
cognitive-applied processes, etc., the teacher
influences the active and creative behavior of
the student.

2. The role of interactive teaching
strategies in teaching, learning, evaluation
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Prin felul in care solicitd raspunsuri la o
problema, prin felul in care organizeaza
activitatile de informare si de formare ale
elevilor/studentilor, prin accentul pe care il
pune pe dezvoltarea proceselor cognitiv-
aplicative etc., profesorul influenteaza
comportamentul activ si creativ al elevului.

2. Rolul strategiilor didactice
interactive n procesele de
predare, invitare, evaluare

Strategia didactica este modalitatea
eficientd prin care profesorul ii ajutd pe elevi
sd acceada la cunoastere si sa-si dezvolte
capacitatile intelectuale, priceperile,
deprinderile, aptitudinile, sentimentele si
emotiile. Ea se constituie dintr-un ansamblu
complex si circular de metode, tehnici,
mijloace de invatdmant si forme de
organizare a activitatii, complementare, pe
baza carora profesorul elaboreaza un plan de
lucru cu elevii, in vederea realizarii cu
eficienta a Invatarii.

Tn elaborarea acestui plan de lucru,
profesorul tine cont de o serie de factori
care conditioneaza buna desfasurare a
actiunilor de  predare/invatare/evaluare,
variabile ce tin de elev, de curriculum, de
organizarea scolard si chiar de profesorul
insusi.

Important este ca profesorul sa
prevadd implicarea elevilor in realizarea
acestui plan de lucru, 1in calitate de
subiecti activi ce contribuie la construirea
propriei cunoasteri. Strategia didactica — n
viziune postmodernistd — devine astfel rodul
unei participari colaborative desfasurate de
profesor impreund cu elevii, acestia
completand planul de lucru cu propriile
interese, dorinte de cunoastere si de activitate
intelectuala.  Astfel, acestia pot sa-si
manifeste dorinta de a invata prin cooperare,
in echipa, colectiv sau individual, pot sd
opteze pentru anumite materiale didactice pe
care sa le foloseasca, pentru anumite metode,
tehnici sau procedee de lucru. Dandu-le
sansa de a face astfel de optiuni, profesorul

The didactic strategy is the effective
way in which the teacher helps students to
gain access to knowledge and to develop their
intellectual abilities, skills, skills, skills,
feelings and emotions. It consists of a
complex and circular ensemble  of
complementary methods, techniques, means
of education and forms of organization of the
activity, on which the teacher develops a
working plan with the pupils, in order to
achieve the efficiency of learning.
In developing this work plan, the teacher
takes into account a number of factors that
condition the good performance of teaching /
learning / assessment, student, curriculum,
school organization, and even the teacher
himself.

It is important that the teacher
foresees the involvement of students in the
realization of this work plan, as active
subjects that contribute to building their own
knowledge. The didactic strategy - in a
postmodern vision - is thus the fruit of a
collaborative participation of the teacher with
the pupils, completing their work plan with
their own interests, wishes for knowledge and
intellectual activity. Thus, they can express
their desire to learn through co-operation,
teamwork, collectively or individually, they
can opt for certain teaching materials to use,
for certain methods, techniques or working
methods. By giving them the opportunity to
make such choices, the teacher contributes to
increasing the activism and development of
the creativity of their own disciples, and the
didactic strategy, stemming from the
harmonious combination of all the actors
involved, can successfully lead to the
achievement of the proposed goals, learning.
And not every learning, but a thorough one,
which is related to reality, to the interests and
needs of the students, is useful and it is
realized by the participation of each student in
the process of building their own
understanding.

In this respect, loan Cerghit points
out that "the strategies outline the practical
ways to achieve the intended goal and have
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contribuie la cresterea activismului §i a
dezvoltarii creativitatii propriilor discipoli,
iar  strategia didactica, izvoratd din
combinarea armonioasd a tuturor factorilor
implicati, poate conduce cu succes catre
atingerea dezideratelor propuse, in primul
rand catre asigurarea invatarii. Si nu orice
invatare, ci una temeinica, care are legatura
cu realitatea, cu interesele si nevoile elevilor,
este utila si se realizeaza prin participarea
fiecarui elev 1n procesul constituirii propriilor
intelegeri.

In acest sens, Ioan Cerghit subliniaza
faptul ca ‘“strategiile schiteazd evantaiul
modalitatilor practice de atingere a {tintei
prevazute si au valoarea unor instrumente de
lucru.” (2002, p.273). El atribuie conceptului
de strategie didactica patru conotatii care se
ntregesc reciproc:

e “mod integrativ de

actiune”;

e “structurd procedurald”;

e “Inlantuire de decizii”;

e “o interactiune optima intre

strategii de predare si strategii

de invatare”(Idem. p. 274)

Acelasi autor priveste
didactice ca:

-“adoptare  a unui anumit mod de
abordare a invatarii (prin problematizare,

abordare si

strategiile

euristica, algoritmizata, factual —
experimentala etc.);

-“optiune pentru un anumit mod de
combinare a metodelor, procedeelor,
mijloacelor de 1invatamant, formelor de

organizare a elevilor”;
-“mod de programare (selectare, ordonare si
ierarhizare) intr-o succesiune optimd a
fazelor si etapelor (evenimentelor) proprii
procesului de desfasurare a lectiei date”
(1983, p. 59); Indicand un sens orientativ al
traseului optim de parcurs in atingerea
obiectivelor  strategiile  didactice  se
caracterizeaza prin flexibilitate ,
adaptandu-se la situatiile si conditiile aparute
spontan.

Aceasta  restructurare  adaptativa
depinde In mare masura de creativitatea si de

the value of working tools" (2002, p.273). He
attributes to the concept of didactic strategy
four connotations that are mutually exclusive:

* "integrative approach and action";
. "procedural structure™;
. "chain of decisions";

« "an optimal interaction between teaching
strategies and learning strategies™ (Idem 274)

The same author regards the didactic

strategies as:
- "adopting a certain approach to learning (by
problem, heuristic, algorithmic, factual -
experimental, etc.);
- "option for a certain way of combining
methods, methods, means of education, forms
of student organization™;
- "programming mode (selection, ordering
and hierarchy) in an optimal sequence of
phases and stages (events) of the process of
the lesson™ (1983, p. 59); By indicating an
indicative direction of the optimal route to
achieving the objectives, teaching strategies
are characterized by flexibility, adapting to
situations and conditions spontaneously
emerged.

This adaptive restructuring largely
depends on the creativity and spontaneity of
the teacher, on his ability to quickly spot
weaknesses and to fix errors in a timely
manner.

3. Didactic methodology between tradition
and innovation

Prerequisites for the use of methods
in current training systems should be reported
to post-modern didactics that highlight the
link between the three components of the
learning process: teaching-learning-
assessment, and learning theories, which are
the foundation of the training systems.

Training means selecting, arranging,
balancing, connecting and putting into
practice the following four categories of
components:

e The objectives of the training
e The contents
e Strategies and methods
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spontaneitatea  cadrului  didactic, de
capacitatea acestuia de a sesiza rapid
punctele slabe si de a remedia in timp util
erorile.

3. Metodologia didactica intre traditie
si inovatie

Premisele utilizarii metodelor 1in
cadrul sistemelor de instruire actuale trebuie
raportate la didactica post-modernd care
subliniaza  legatura dintre cele trei
componente ale procesului de invatamant:
predare — 1invatare - evaluare, si teoriile
invatarii, care reprezintd fundamentele
sistemelor de instruire.

Instruirea  inseamnda modul de
selectare, aranjare, echilibrare, conectare si
transpunere in practicd a urmatoarelor patru
categorii de componente:

- Obiectivele instruirii

- Continuturile
- Strategiile si metodele
- Evaluarea

(A nu se confunda termenul si conceptul de
obiectiv cu utilizarea acestuia din punct de
vedere al limbajului stiintific si pedagogic
(de ex. obiective de lunga durata, de scurta
durata, obiective cadru, de referinta,
operationale, specifice) cu metoda instruirii
pe baza de obiective pedagogice, specifica
teoriei Invatarii formulatd de catre B.S.
Bloom.)

Eficienta metodei didactice este relevata
in masura in care are calitati transformatoare,
fiind inteleasd drept modalitatea folositd de
profesor pentru a-i determina pe elevi sa
gaseascd ei Insisi calea proprie de urmat in
vederea construirii propriei cunoasteri. Astfel
elevul devine constient nu numai de
continutul unui domeniu ci traieste si
emotia de a-l studia, motivandu-si
alegerile, realizdnd o invatare temeinica.

Atunci cand alege o metoda didactica,
profesorul are 1n vedere realizarea unor

e Evaluation

(Do not confuse the term and goal concept
with its use in terms of scientific and
pedagogical language (eg long-term, short-
term  objectives, reference, operational,
specific objectives) Of pedagogical objectives
specific to the learning theory formulated by
BS Bloom.)

The effectiveness of the teaching
method is revealed to the extent that it has
transforming qualities, being understood as
the way the teacher uses to get students to
find their own way to build their own
knowledge. Thus, the student becomes aware
not only of the content of a field, but also
experiences the emotion of studying it,
motivating his choices, and making a
thorough learning.

When choosing a didactic method,
the teacher intends to achieve well-defined,
specified and concretized goals in the form of
objectives. Exposure methods (eg, story,
description, explanation, lecture, training,
course, etc.) have the advantage of presenting
the contents of a large number of auditors, in
a relatively short time, focusing on the
essential elements. The role of the teacher in
this case is limited to the emitter / transmitter
of the educational message. But the key is
how to capture and maintain the interest and
focus of students during the exposure. A
condition for the effectiveness of exponential
methods is to adapt the language to the
particularities of the audience, using a
common repertoire.

In the case of using an interactive
methodology, the roles of the teacher are
diversified, enriched, so that he becomes an
animator, counselor, moderator, participant
with his students to solve the problems, even
a member of the working teams. It increases
the degree of activism and involvement of the
student in the activity, from the simple
receiver to the active participant. Interactivity
also implies a positive attitude towards human
relationships, the importance of teamwork
and an openness to co-operation, an attitude
of supporting the ideas that emerged through
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finalitati bine precizate, specificate si
concretizate sub formda de obiective.
Metodele expozitive (de exemplu:
povestirea, descrierea, explicatia,
prelegerea, instructajul, cursul etc.) au
avantajul  prezentarii confinuturilor unui

numar mare de auditori, intr-un timp relativ
scurt, cu accent pe elementele esentiale.
Rolul profesorului in acest caz se rezuma la
cel de emitator/transmitator al mesajului
educational. Esentiala este Tnsa modalitatea in
care reuseste sa capteze si sda mentind
interesul si atentia concentrata a elevilor pe
parcursul expunerii. O conditie a eficientei
metodelor de tip expozitiv o0 constituie
adaptarea limbajului la particularitatile
auditoriului, folosind un repertoriu comun.

Tn cazul folosirii unei metodologii
interactive, rolurile cadrului didactic se
diversifica, se imbogatesc, astfel ca el devine
animator, consilier, moderator, participant
alaturi de elevii sai la solutionarea
problemelor, chiar membru in echipele de
lucru. Creste gradul de activism si de
implicare a elevului la activitate, de la
simplu receptor la participant activ.
Interactivitatea presupune si o atitudine
pozitivda fatd de relatiile umane, fata de
importanta muncii in echipad si o deschidere
fata de cooperare, o atitudine de sustinere a
ideilor aparute prin colaborarea cu ceilalti.
Specifica metodelor didactice interactive este
si multirelationalitatea intre profesor si elevi,
intre elev si colegii sdi, pe de o parte, dintre
elevi si continut pe de altd parte. Metodele
expozitive nu solicitd schimburi intre agentii
educationali, fiind unidirectionale, mesajul
circuland doar dinspre profesorul — emitator
catre elevul — receptor.

Metodologia interactiva tinteste, pe
langa realizarea obiectivelor de ordin
cognitiv  (stimularea proceselor cognitive
superioare, dezvoltarea capacitatii de a lega
cunostintele intre ele si de a crea retele
conceptuale,  dezvoltarea  inteligentelor
multiple etc.) si atingerea obiectivelor de
ordin socio- afectiv (dezvoltarea capacitatilor
de comunicare, de dialogare interpersonala si

collaboration with others. It also specifies
interactive teaching methods and multi-
relationship between teacher and pupils,
between pupil and colleagues, on the one
hand, pupils and content on the other.
Exposure methods do not require exchanges
between educational agents, being
unidirectional, the message only moving from
the transmitting teacher to the receiving
student.

In addition to achieving cognitive
goals (stimulating higher cognitive processes,
developing the capacity to link knowledge
between them and creating conceptual
networks, developing multiple intelligences,
etc.), interactive methodology aims to achieve
socio-emotional  goals  Communication,
interpersonal and intrapersonal dialogue,
stimulation of self-confidence, stimulation of
reflection capacities on own learning
approaches - metacognition and inter-human
relations, etc.)

There is a close relationship between
the organization and structuring of the
informational content, the level of abstraction
and generalization of knowledge, their
metering and methodological processing in
the textbooks and the methodological
decisions made by the teacher. The
traditional, linear manner, mainly based on
the presentation, description and
exemplification of the contents, requires the
use of traditional and often passive methods
(methods of oral and continuous exposure of
knowledge, demonstration, exemplification,
etc.) in the process of transmitting and
assimilation of knowledge. . If the decision of
the teacher aims at presenting the information
in an actively problematic way, requiring the
direct participation of the students in the
rediscovery of the knowledge, then the
methodology used also involves the active
and interactive methods (problem, discovery,
collaboration, case study, mutual learning,
etc.)

Exponential  communication  of
knowledge has the advantage of shortening
the way of access to cultural values, to
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intrapersonald, stimularea increderii in sine,
stimularea capacitatilor de reflectare asupra
proprilor  demersuri de invatire —
metacognifia si asupra relatiilor interumane
etc.)

Exista o relatie stransa intre
organizarea §i structurarea continutului
informational, nivelul de abstractizare si
generalizare a cunostintelor, dozarea si
prelucrarea metodologica a acestora in
manualele scolare si luarea unor decizii

metodologice  din  partea  profesorului.
Maniera traditionald, lineard, bazatd cu
precadere pe  prezentarea, descrierea,

exemplificarea continuturilor impune cu
precadere in procesul de transmitere —
asimilare a cunostintelor folosirea metodelor
traditionale si de multe ori pasive (metode
de expunere orald si  continud a
cunostintelor, demonstratia, exemplificarea
etc.). Dacd decizia cadrului didactic vizeaza
prezentarea informatiilor 1Intr-o maniera
activ-problematizanta, impunand participarea
directa a elevilor in redescoperirea
cunostintelor, atunci si metodologia
utilizata implica metodele active  si
interactive  (problematizarea, descoperirea,
colaborarea, studiul de caz, Invatarea
reciproca, etc.)

Comunicarea expozitiva a
cunostintelor are avantajul ca scurteaza
drumul de acces la valorile culturii, la
cunoasterea stiinfifica care este mai greu
accesibild prin alte metode. Invatamantul
modern pune accent pe pozitia elevului
ca subiect activ al propriei formari, pe
descoperire si cercetare, pe creatie, pe
refacerea parcursului stiintific in laborator al
cercetatorului, insd de multe ori, acestea
necesitd un timp mai indelungat care nu se
suprapune cu timpul scolar disponibil.
Valentele  informative ale  metodelor
expozitive le confera acestora o pozifie
viabild in ansamblul metodelor didactice,
deoarece, fintr-un timp relativ scurt, un
singur  profesor  poate transmite unei
colectivitati o cantitate mare de date. Acest
lucru apare ca o0 necesitate mai ales in

scientific knowledge that is more difficult to
access by other methods. Modern education
places emphasis on the student's position as
the active subject of his own training, on
discovery and research, on creation, on the
restoration of the researcher's scientific career
path, but often requires a longer time that
does not overlap with the available school
time . The informative flags of the exhibition
methods give them a viable position in the
teaching methods as, in a relatively short
time, a single teacher can transmit a large
amount of data to a collectivity. This emerges
as a necessity especially in the context of the
information explosion, accelerating the pace
of cultural development and the emergence of
new discoveries, which is reflected in the
increased volume of knowledge contained in
school curricula and textbooks. Another
advantage of the exponential methods is that
there are also truths that can not be subject to
direct student verification.

On the other hand, expo type
communication, by itself providing a shorter
learning path, may have the disadvantage of
formalism, superficiality or lack of
operationality, the student acquiring a rich
bag of knowledge that does not find the
correspondent in practice or Which he does
not know how to use them. It has the teacher's
mastery of how he can deliver the formative
valency exposure methods, motivating
students to actively receive messages through
personal processing and original rendering.
The method itself is not criticized, but the
way in which the student is asked to respond
to the learning requirements and tasks. In
situations where the teacher chooses to
convey to his students “ready-made"
knowledge and combines this with an
authoritative style requiring their reproduction
in the same manner as they were taught, the
dogmatism and rigidity specific to a based
education On memory and reproduction,
lacking the formative-educational aspects that
are meant to stimulate thinking and its
operations (analysis, synthesis, abstraction,
generalization, materialization), imagination,
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conditiile  exploziei informationale, a
accelerarii ritmului de dezvoltare culturala si
a aparitiilor de noi descoperiri, fapt ce se
reflectd Tn volumul sporit de cunostinte
cuprins in programele si manualele scolare.
Un alt avantaj al metodelor expozitive il
constituie faptul ca exsita si adevaruri care nu
pot fi supuse unei verificari directe din partea
elevilor.

Pe de alta parte, comunicarea de tip
expozitiv, prin insdsi faptul ca oferd o cale
mai scurta de invatare, poate avea
dezavantajul formalismului, al
superficialitatii sau al lipsei operationalitatii,
elevul acumulédnd un bogat bagaj de
cunostinte ce nu-si gasesc corespondentul in
practicd sau pe care nu stie cum sa le
foloseasca. Tine de maiestria cadrului
didactic felul in care va reusi sd confere
metodelor expozitive valente formative,
motivand elevii sd receptioneze activ
mesajele, prin prelucrare personala si redare
originala. Nu metoda in sine este criticata, ci
modul in care este aplicata si maniera in care
este solicitat elevul sa raspunda cerintelor si
sarcinilor de invatare. In situatiile in care
cadrul didactic alege sd transmita elevilor sai
cunostinte ,,de-a gata elaborate” si combina
acest fapt cu un stil autoritar prin care
impune reproducerea acestora in aceeasi
maniera in care ele au fost predate, intervine
dogmatismul si rigiditatea specifice unui
invatamant bazat pe memorizare i
reproducere, lipsit de aspectele formativ-
educative ce au in vedere stimularea gandirii
si a operatillor ei (analiza, sinteza,
abstractizarea, generalizarea, concretizarea),
a imaginatiei, a creativitatii.

In acelasi timp, metodele interactive
accentueazd latura formativ-educativa de
dezvoltare a personalitatii atdt prin oferirea
de ocazii de a descoperi si a valida 1n practica

cunostintele  teoretice cat si  prin
oportunitatile sociale de dezvoltarea a
trasaturilor de caracter, de vointa si
persverenta.

Specificul metodelor interactive de
grup este faptul cd ele promoveaza

creativity.
At the same time, interactive
methods emphasize the formative-educational

aspect of personality development by
providing opportunities to discover and
validate in  practice both theoretical

knowledge and social opportunities for the
development of character traits, will and
perseverance.

The specificity of group interactive
methods is that they promote the interaction
between the minds of the participants, their
personalities, leading to more active learning
and obvious results. This type of interactivity
determines the learner's identification with the
learning situation in which he / she is trained,
which leads them to transform them into
masters of their own transformations and
training.

Under the conditions of performing
simple tasks, group activity is stimulating,
generating  contagious  behavior  and
competitive endeavor; In solving complex
tasks, solving problems, obtaining the right
solution is facilitated by the issuance of
multiple and varied assumptions. Interaction
stimulates the effort and productivity of the
individual and is important for self-discovery
of their own capabilities and limits, for self-
evaluation. There is a dynamic intergroup
with favorable influences in the personality
plan, and the team-workers are able to apply
and synthesize knowledge in various and
complex ways, while learning more solidly
than in individual work. In this way students
develop their ability to work together as an
important part of life and their future
professional work. The group gives a sense of
trust, security and mutual engagement of the
members that leads to the disappearance of
the fear of failure and the courage to take the
risk, minimizing the phenomenon of
emotional blockage of creativity. Teamwork
gives students the opportunity to share their
opinions, experiences, ideas, personal work
strategies, information; Interrelations among
group members, emulation increase interest in
a given theme or task, motivating students to
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interactiunea dintre mintile participantilor,
dintre personalitatile lor, ducand la o invatare
mai activa si cu rezultate evidente. Acest tip
de interactivitate determind identificarea
elevului cu situatia de invatare in care acesta
este antrenat, ceea ce duce la transformarea
acestora in stapanii propriilor transformari si
formari.

In conditiile indeplinirii unor sarcini
simple, activitatea de grup este stimulativa,
generand un comportament contagios si o
stradanie ~ competitivd; in  rezolvarea
sarcinilor complexe, rezolvarea de probleme,
obtinerea solutiei corecte ¢ facilitatd de
emiterea de ipoteze multiple si variate.
Interactiunea stimuleaza efortul si
productivitatea individului si este
importanta pentru  autodescoperirea
propriilor capacitati i limite, pentru
autoevaluare. Existd o dinamica intergrupala
cu influente favorabile in  planul
personalitatii, iar subiectii care lucreaza in
echipa sunt capabili sa aplice si sa sintetizeze
cunostintele In moduri variate si complexe,
invatand in acelasi timp mai temeinic decat
in cazul lucrului individual. Tn acest fel se
dezvolta capacitatile elevilor de a lucra
impreund ce se constituie intr-o componenta
importantd pentru viatd §i pentru activitatea
lor profesionala viitoare. Grupul dd un
sentiment de incredere, de sigurantd si de
antrenare reciprocad a membrilor ce duce la
disparitia fricii de esec si curajul de a-si
asuma riscul, reducand la minim fenomenul
blocajului emotional al creativitatii. Lucrul in
echipd ofera elevilor posibilitatea de a-si
impartasi  parerile, experienta, ideile,
strategiile personale de lucru, informatiile;
interrelatiile  dintre  membrii  grupului,
emulatia sporesc interesul pentru o tema sau
o sarcind datd, motivand elevii pentru
invatare.

Pe de alta parte, metodele interactive
solicita anumite conditii de timp mai
indelungat fatda de cele expozitive (de
exemplu: timp de géndire acordat elevilor,
timp de interrelationare, timp de expunerea a
ideilor individuale si comune, timp de

learn.

On the other hand, interactive
methods require some longer timeframe than
the exponential ones (eg: student thinking
time, interrelation time, exposure time of
individual and common ideas, evaluation
time, etc.), certain skills Of students working
together, socializing, communicating and
interrelated, as well as adequate material
resources. From the teacher's point of view,
interactive teaching methods may require
more than just other types of effort, designing
and carefully correlating resources in
accordance with methods, techniques, and
organizational grouping of learners to keep
the pupils' interest constantly for longer
activity.

In the absence of this interest in
student participation to collaborate and work
together, interactive methods do not meet the
requirements of efficiency and effectiveness
desired. Taking into account that the purpose
of interactivity is to stimulate participation in
interactions and to find solutions through co-
operation, the means of education must be
factors in supporting group work and
stimulating individual and collective learning.
Lack of adequate material resources can lead
to renunciation and discomfort with unwanted
effects on learning.

Post-modern didactics leads to the
following paradigm changes in the classroom
management, according to table 1 - Towards
the pupil class perspectives — attached at the
end of the paper.

4. Learning theories. Behaviorism -
Constructivism — Cognitivism

In psychology and education, learning is
commonly defined as a process that integrates
cognitive, emotional and environmental
influences into the acquisition, development,
and production of changes in knowledge,
habits, values and points of view about
existence. Explanations of what happens
when learning takes place are provided by
learning theories. A learning theory is an
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evaluare etc.), anumite aptitudini ale elevilor
de lucrul 1in colaborare, dorinta de
socializare, capacitafi de comunicare si
interrelationare, precum si resurse materiale
adecvate. Din partea profesorului, metodele
didactice interactive necesita poate mai mult
decat alte tipuri, un efort de proiectare si
corelare atenta a resurselor in concordanta cu
metodele, tehnicile si forma de organizare
grupala a elevilor, pentru a mentine constant
si pentru mai mult timp interesul elevilor
pentru activitate.

Tn  lipsa acestui interes de
participare din partea elevilor pentru a
colabora si a lucra impreund, metodele
interactive nu-si  satisfac conditiile de
eficienta si de eficacitate dorite. Tinand cont
ca scopul interactivitatii este cel de stimulare
a participarii la interactiuni si la gasirea unor
solutii prin cooperare, mijloacele de
invatamant trebuie sa se constituie in factori

de sprijinire a lucrului in  grup si de
stimulare a invatarii  individuale si
colective. Lipsa resurselor materiale

adecvate poate conduce la renuntari si la
disconfort cu efecte nedorite asupra invatarii.

Didactica post-moderna determina
anumite schimbari de paradigma la nivelul
managementului clasei de elevi, conform
tabelului 1 — perspective asupra clasei de
elevi - atasat la finalul lucrarii.

4.Teorii ale invatarii. Behaviorismul —
Constructivismul — Cognitivismul

In psihologie si educatie, invitarea
este in mod obisnuit definitd ca un proces
care integreazd influentele  cognitive,
emotionale si de mediu in dobandirea,
dezvoltarea si producerea schimbarilor
asupra cunoasterii, deprinderilor, valorilor si
punctelor de vedere despre existenta.
Explicitdrile despre ceea ce se intampla
atunci cand Invatarea are loc sunt oferite de
catre teoriile invatarii. O teorie a invatarii
este o incercare de a descrie si explica modul
cum oamenii invatid, care, totodata,
contribuie la intelegerea inerentei acestui

attempt to describe and explain how people
learn, which also contributes to understanding
the inherent nature of this process.
Learning theories do not provide us with
solutions, but instead help us to focus on
those important variables in building an
optimal solution.

Theories of learning help us in at
least two ways:

- gives us a vocabulary and a conceptual
structure for interpreting the learning
examples that we observe and face;

- gives us the conceptual and practical
framework in which we can seek
solutions.

Learning theories lie in three broad
categories or philosophical structures:

- behaviorism

- constructivism

- cognitivism

Behaviorism (aims to lead learning
to new forms of behavior)

Constructivism seeks to build
knowledge based on previous experience and
data acquired by the subject. Variants of
constructivism, such as socio-structuralism,
highlight the role of the social, family
environment, the role of individuals and
society, the community due to the functions
of communication they hold and the
mobilization of this function that is wise. The
word is a carrier of d3 information of various
types, meanings and functional schemes is
considered to be the intermediate between the
subject and the person with whom he

communicates. Representative is Russian
psychologist Lev Vigotsky.
Cognitivism emphasizes the

importance of the practical application of the
learning outcomes, the theoretical and
practical acquisitions that the subject realizes.
The  cognitivist  approach  refers to
philosophical guidelines from antiquity.

For example. Know yourself (Parmen
ide), as well as education according to skills
and practical skills or how to educate children
(Thomas Morus utopia or Thomaso
Campanella's Sunset City) (see table 2
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proces.

Teoriile Tnvatarii nu ne ofera solutii,
in schimb ne ajutd sa ne indreptaim atentia
asupra acelor variabile importante 1in
construirea unei solutii optime.

Teoriile invatarii ne ajutd in cel putin
doua moduri:
- ne ofera un vocabular si o structura
conceptuald pentru interpretarea exemplelor
de invatare pe care le observa si cu care ne
confruntam;
- ne ofera cadrul conceptual si practic in care
putem cauta solutii.

Teoriile invatarii sunt situate in trei
mari categorii sau structuri filosofice:
- behaviorismul
- constructivismul
- cognitivismul

Behaviorismul (urmareste ca
invatarea sa conduca la noi forme de
comportament). Constructivismul urmareste
realizarea cunoasterii pe baza experientei si
datelor anterioare dobandite de catre subiect.
Variantele constructivismului precum
socioconstructivismul pun in evidenta rolul
pe care 1l are mediul social, familial, rolul pe
care il au indivizii si societatea, comunitatea
datorita functiilor comunicarii pe care acstia
la detin si a mobilului acestei functii care este
cuvantul. Cuvantul este purtator d3
informatie de diferite tipuri, de sensuri si in
schemele functioale este considerat a fi
intermediarul intre subiect si persoana cu
care acesta comunicd. Reprezentantul
este psihologul rus Lev Vigotsky.

Cognitivismul subliniazd importanta
aplicdrii practice a rezultatelor invatdrii, a
achizitiilor teoretice si practice pe care le
realizeazd subiectul. Abordarea cognitivista
face trimitere la orientari filosofice inca din
antichitate. De exemplu cunoaste-te pe tine
insuti ( Parmen ide), precum si educarea in
functie de abilitati si de deprinderile practice
sau la felul cum trebuie educati copii (utopia
lui Thomas Morus, sau Cetatea soarelui lui
Thomaso Campanella) (vezi tabelul 2 -
Perspectiva comparativa asupra celor trei
curente de gandire).

Comparative perspective on the three currents
of thinking)

The methodological suggestions refer to
the way in which the didactic activity is
organized in order to train the students in the
competences formulated in the curriculum.
Valorisation of key competences and ensuring
their transferability at the level of different
activities  (school and extra-curricular),
considering the pupil as a subject of
instructive-educational  activity and its
orientation towards the formation of specific
competences, accentuating the practical-
applicative character of the disciplineand
respecting the exigencies of the sustainable
learning, which:
* use of didactic strategies focusing on: the
progressive building of knowledge and the
continuous strengthening of capacities; The
flexibility of the approaches and the
differentiated course; Cultivating the student's
ability to self-assess, the reflexive spirit and
self-exigency; Coherence and inter- and
transdisciplinary approaches;
« use of active methods (eg discovery,
problem-based learning, cooperative learning,
case study, simulation, role play, logical
analysis of a text, debate), which contributes
to the development of communication
capacity, Critical, tolerant, open and creative
spirit, creating an educational framework
designed to encourage positive social
interaction, intrinsic motivation, engaging the
learner in the process of learning and
acquiring the skills to participate actively in
the social space (see table 3 - Table 3 Holist
approach to the problemation).

There are many classifications of the
methods, but the reason we chose the problem
is the addressability of this method to the
higher processes of thinking.

Unlike algorithms based on algorithms
that lead to familiarity with observing
working rules, working steps and developing
linear, convergent thinking, problem-solving
aims to develop divergent critical thinking
and creativity.

The model can be applied to any method
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Sugestiile metodologice au in vedere
modul de organizare a activitatii didactice in
vederea formarii la elevi a competentelor
formulate Tn programa scolara.

Valorizarea competentelor-cheie si
asigurarea transferabilitatii acestora la nivelul
diferitelor activitati(scolare si extragcolare),
considerarea elevului ca subiect al activitatii
instructiv-educative si orientarea acesteia
spre formarea competentelor specifice,
accentuarea caracterului practic-aplicativ al
disciplineipresupun respectarea unor exigente
ale Tnvatarii durabile, printre care:

« utilizarea unor strategii didactice care sa
pund accent pe: constructia progresiva a
cunostintelor si consolidarea continua a
capacitatilor; flexibilitatea abordarilor si
parcursul diferentiat; cultivarea capacitatii
elevului de a se autoevalua, a spiritului
reflexiv si autoexigentei; coerentd si abordari
inter- si transdisciplinare;

* utilizarea unor metode active (de exemplu,
invatarea  prin  descoperire, Invatarea
problematizata, invatarea prin cooperare,
studiul de caz, simularea, jocul de roluri,
analiza logicd a unui text, dezbaterea), care
contribuie la dezvoltarea capacitatii de
comunicare, de manifestare a spiritului critic,
tolerant, deschis si creativ, la crearea acelui
cadru educational menit sd Incurajeze
interactiuneasociala ~ pozitivd, = motivatia
intrinsecd, angajarea elevului in procesul de
invatare si de dobandire a competentelor de
participare activd in spatiul social (vezi

tabelul 3 - Abordarea holista a
problematizarii).
Exista multe clasificari ale

metodelor, dar motivul pentru care am ales
problematizarea este adresabilitatea acestei
metode la procesele superioare ale gandirii.
Spre deosebire de metodele pe baza
de algoritmi care au ca scop si conduc la
familiarizarea cu respectarea regulilor de
lucru, a etapelor de lucru sia care dezvolta
gandirea liniara, convergenta,
problematizarea are ca scop instructional
dezvoltarea giandirii critice divergente si a
creativitatii. Modelul poate fi aplicat la orice

(see table 4 - Recommended model for
designing the use of a teaching method).
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metoda (vezi tabelul 4 — Model recomandat
pentru proiectarea utilizarii unei metode
didactice).
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Editura Polirom, Iasi, 2004.

Ioan Cerghit, loan Neacsu, lon Negret
Dobridor, Ion Ovidiu Panisoara —
Prelegeri pedagogice. Editura
Polirom, Iasi.

5. Sorin Cristea- Dictionar de termeni

pedagogici. Ed. D.P., Bucuresti,
2000.

6. Sorin Cristea — Teorii ale invatarii.
Modele de instruire.  Editura
Didactica si  Pedagogica R.A.,
Bucuresti, 2005.

7. Sorin  Cristea —  Curriculum
Pedagogic. Editura Didfactica si

Pedagogica, Bucuresti, 2006.

8. Romita Iucu — Instruirea scolara.
Perspective teoretice §i aplicative.
Ed. Polirom, lasi, 2002.

9. Elena Joita — Educatia cognitiva.
Editura Polirom, Iasi,

10. Elena Joita - Constructivist training -
an alternative. Fundamentals.
Strategy. Aramis Publishing House,
2006.

11. loan Neacsu - Training and learning.
Scientific Ed., Bucharest, 1990.

12. N. Mitrofan - Pedagogical aptitude,
Didactic and Pedagogical Ed., 1988.

13.Ion Negret-Dobridor - Didactica
Nova. Aramis Publishing House, 2005

1. VOLUME: "EDUCATION AND
DEVELOPMENT"

Editors: Valentin Dogaru-Ulieru, Luminita
Draghicescu

Project Manual / POSDRU /87 /13/S/
62651

ISBN 978- 606-8229-05-8 code National
Library 371
Publishing: Foundation - Scrisul Roméanesc
Publishing House, Craiova. August 2011
Module  A:  Curriculum  abilitation
I.Education in the Knowledge Society, pp. 19-
42

1. Fundamentals of curriculum design pp. 43-
90

Module B: Differential training
I11. Intelligence and Differential Training, pp.
313-330
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10. Elena Joita - Instruirea
constructivista — o alternativa.
Fundamente.  Strategii.  Editura
Aramis, 2006.

11. loan Neacsu — Instruire si invatare.
Ed. Stiintifica, Bucuresti, 1990.

12. N. Mitrofan- Aptitudinea pedagogica,
Ed. Didactica si Pedagogica, 1988.

13.Ton Negret-Dobridor — Didactica
Nova. Editura Aramis, 2005

1. VOLUMUL:  “EDUCATIE  SI
DEZVOLTARE”

Editors: Valentin Dogaru-Ulieru, Luminita
Draghicescu

Manualul proiectului/ POSDRU / 87/
1.3/S/ 62651

ISBN 978- 606-8229-05-8 cod Biblioteca
Nationala 371

Publishing: Fundatia - Editura Scrisul
Romanesc, Craiova. August 2011

Modulul A : Curriculum abilitation

| .Educatia in societatea cunoasterii pag. 19-
42

Il. Fundamentele proiectarii curriculare pag.
43-90

Modulul B: Instruire diferentiata

I11. Inteligenta si instruire diferentiata pag.
313-330

TABEL 1 PERSPECTIVE ASUPRA CLASEI DE ELEVI

Perspectiva clasici Perspectiva post-

moderna

Clasa de predare Abordare a clasei aproape

flexibila

Stil autocratic Participativa
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Conservator | Liberala
Accent pe disciplina predata Subliniaza procesul de
invatare
Rolul profesorului este Centrata pe investigare-
dominant cercetare
Materiale ajutatoare pentru Resurse pentru invatare
predare
Disciplina | Experientd
Deprinderi | Creativitate
Abordare activa | Transactiva
Siguranti | Probabilitate
Competitiva | Crestere-dezvoltare

Activitate didactica orientata Realizare de sine
inspre altii

Disciplind Responsabilitate

A face lucruri la solicitarea A face lucruri cu
cadrului didactic (ajutorul)

Dupa Davies , I.K., Objectives in Curriculum Design.New York, McGrawHill. Citat in Louis
Cohen and Lawrence Manion(2002), A Guide to Teaching Practice, Routledge, London, 3™
Edition. pag.23.

TABLE 1 TOWARDS THE PUPIL CLASS PERSPECTIVES

Classic Perspective Post-modern Perspective

Teaching class Almost flexible approach

of the class
Autocratic style Active
Conservative Liberal
Accent on the subject taught Underlines the process of
teaching
The role of the teacher is Focused on investigation-
dominant research
Aids for teaching Learning resources
Discipline Experience
Skills Creativity
Active approach Transactive
Safety Probability
Competitive Growing-development
Teaching oriented towards Self-achievement
others
Discipline Responsability
Doing things at the teacher's Doing things with (the
request help of)

after Davies, I.K., Objectives in Curriculum Design.New York, McGraw Hill. Quoted in
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Louis Cohen and Lawrence Manion (2002), A Guide to Teaching Practice, Routledge,

London, 3rd Edition. page 23.

Tabel 2 PERSPECTIVA COMPARATIVA ASUPRA CELOR TREI CURENTE DE

GANDIRE
Behaviorismul Constructivismul Cognitivismul
Invatarea se manifesta prin Invatarea este un proces in | Primele schimbari si
schimbari in comportament. | care cel care Invatd activ | provocari aduse

construieste noi idei sau
concepte pe baza experientei

behaviorismului au fost cele
din partea psihologiei de tip

curente si a cunoasteril | gestalt (Bode, 1929).
anterioare Psihologi din cadrul acestei
orientdri au propus analiza
principiilor si nu a factorilor
izolati. Aceste puncte de
vedere au fost incluse apoi in
ceea ce au devenit teoriile
cognitive.
Mediul modeleaza Constructivismul are multe | - sistemul de organizare al
comportamentul. variante precum: invatarea memoriei este un
activa, invatarea prin procesor activ de
descoperire, construirea informatie
cunoasterii. Aspecte | - cunoasterea  dobandita
constructiviste se gasesc In anterior are un rol

invatarea dirijatd, Invatarea

important in invatare

experientiala, practica

reflexiva.
Principiul contingentei si al Constructivismul social | Teoriile cognitive depasesc
intdririi sunt centrale pentru | subliniaza faptul ca | limitele referitoare la analiza
explicarea invatarii cunoasgterea se realizeaza | comportamentului propus de

atunci cand individul se | behaviorism prin explicarea

implica In mod social, prin
intermediul comunicarii si al
activitatilor de rezolvare a
unor probleme i sarcini
comune.

invatarii pe baza proceselor
care au loc in creier.

Invitarea este achizitionarea
unui nou comportament prin
intermediul conditionarii

Indiferent de varianta de
constructivism, acesta
promoveazda libertatea de
explorare a celui care 1nvata
in cadrul unei structuri
organizate. Profesorul
actioneaza ca un facilitator al
cunoasterii care incurajeaza
grupul educational sa
descopere principii  pentru

Teoriile constructiviste sunt
preocupate de transferul
cunoasterii §i  deprinderilor
dincolo de situatia initiala de
invatare. Din aceste motive
este acordatd o  mare
importanta prezentarii
informatiilor din perspective
multiple, utilizarea  unei
diversitati de studii de caz
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sine §i sd construiasca
cunoasterea pe baza

rezolvdrii de probleme reale.

care sa contina o multitudine
de exemple. Teoriile
cognitiviste ~ afirma,  de
asemenea, cd  invatarea
eficientd si efectivd depinde
de contextul Invatarii, motiv
pentru care instruirea trebuie

sa fie foarte specifica.
Totodatd  este  relevanta
construirea cunoasterii  in

sensul ca cei care Invata
trebuie sa aiba posibilitatea
de a-si dezvolta propria
reprezentare a datelor pentru
a putea invata eficient si
adecvat.

Reprezentanti:  B.F.Skinner,
Edward Thorndike, Toman,
Guthrie, Hull
Conditionarea
|.Paviov
Conditionarea operanta:
B.S.Skinner (S-R)

clasica:

Reprezentanti: B.S. Bruner,

Teoriile cognitiviste au la
baza teorii constructiviste
precum cele formulate de
catre Bruner, Ausubel, J.
Piaget.

Table 2 COMPARATIVE
THINKING

PERSPECTIVE ON THE

THREE CURRENTS OF

Behaviorism Constructivism Cognitivism
Learning is manifested by Learning is a process in The first changes and
changes in behavior. which the learner actively challenges to behaviorism

builds new ideas or concepts | were those of gestalt
based on current experience | psychology (Bode, 1929).
and prior knowledge Psychologists in this
guideline  proposed  the
analysis of principles and not
of isolated factors. These
views were then included in
what  became  cognitive
theories.
The environment shapes the | Constructivism has many | - The memory organization
behaviour. variants such as active | system is an  active
learning, discovery learning, | information processor
building knowledge. | - Knowledge previously
Constructivist aspects are | acquired has an important
found in guided learning, | role in learning
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experiential learning,
reflexive practice.
The principle of contingency | Social constructivism | Cognitive theories go beyond

and reinforcement is central
to explaining learning

emphasizes that knowledge is
achieved when the individual
engages in a social way
through communication and
activities to solve common
problems and tasks.

the boundaries of behavioral
behavioral ~ analysis by
explaining learning based on
the processes that take place
in the brain.

Learning is the acquisition of
new behavior through
conditioning

Whatever the constructivism,
it promotes the freedom of
exploration of the learner
within an organized structure.
The teacher acts as a
facilitator of knowledge that
encourages the educational
group to discover principles
for oneself and build
knowledge based on real
problem solving.

Constructivist theories are
concerned with the transfer of
knowledge and skills beyond
the initial learning situation.
For these reasons, it is of
great importance to
presenting information from
multiple perspectives, using a
variety of case studies that
contain a multitude of
examples. Cognitive theories
also state that effective and
effective learning depends on
the context of learning, which
is why training needs to be
very specific. At the same
time, it is relevant to build
knowledge in the sense that
learners need to be able to
develop their own data
representation so that they
can learn effectively and
appropriately.

Representatives: B.F.Skinner,
Edward Thorndike, Toman,

Cognitivist theories are based
on constructivist theories as

Guthrie, Hull Representatives: B.S. Bruner, | formulated by Bruner,
Classical conditioning: Ausubel, J. Piaget.
I.Paviov
Operating Condition: B.S.
Skinner (S-R)

Tabel 3 ABORDAREA HOLISTA A PROBLEMATIZARII
PROBLEMATIZAREA CONDITII QE ELEVII SUNT PUSI IN

EFICIENTA SITUATIA

Problematizarea este modalitatea

a crea n mintea

Gasirea de solutii noi la o
intrebare, situatie-problema;

- de predare prin introducerea
de intrebari problemd si
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elevului(studentului) o  stare
(situatie), conflictuala (critica
sau de neliniste) intelectuald
pozitiva, determinata de
necesitatea  cunoasterii  unui
obiect, fenoment, proces sau a
rezolvarii unei probleme
teoretice sau practice pe cale
logico-matematica sau
experimentala.
Problematizarea este o metoda
cu caracter activ-participativ,
formativ, euristic, capabild sa
determine activitatea individuala,
independentd, sd antreneze si sa
dezvolte capacitati, imaginatia,
gandirea logicd, convergenta,
divergenta, productiva, creativa,
formularea de ipoteze si gasirea
de solutii de rezolvare/aplicare.
Tipuri de problematizare:

a) TIntrebarea -

problema

b) Problema

c) Situatie-problema
Etapele problematizarii:

a)crearea/alegerea tipului de
problema /problematizare;
b) reorganizarea  fondului

aperceptiv, dobandirea de noi
date si restructurare a celor vechi
in raport de datele noi ntr-un
sistem unitar adecvat rezolvararii
tipului de problema;

C) stabilirea/elaborarea
variantelor  informative  sau
actionale de rezolvare si alegerea
solutiei optime;

d) verificarea experimentala a
solutiei elaborate/alese.

\Bibliografie :
IoanBontas.(1994).Pedagogie.B
curesti: Editura ALL. ( Metode

de invatamant pag. 143-190).
Elena Joita.(2002). Educatia
cognitiva. lasi: Editura
Polirom.(pag. 143-154)

-formulare si rezolvare de

ipoteze;
- construirea problemei pe
baza  contradictici  dintre
cunoasterea  anterioara i
prezenta;
- necesitatea restructurarii

experientei si cunostintelor;

- crearea unui obstacol Tn
calea cunoasterii
obisnuite(problema
constituite un obstacol Tn
calea gandirii);

- prezentarea  conditiilor,
mijloacelor, nivelului,
planului de rezolvare;
- respectarea
invatarii,

- evitarea confuziilor Tintre
problematizare si exercitiul

etapelor

de creativitate, formularea
simpla de intrebari, de
comparatii, de  aplicatii,

rezolvarea prin mai multe cai
cunoscute;

- asigurarea materialelor si
suporturilor didactice
adecvate si necesare.
PROFESORUL SE AFLA

N SITUATIA :

- de a alege/ propune situatii
problema conform
obiectivelor programei
analitice respectand
principiile didactice
(particularitatile de varsta,
predare - invatare de la

simplu la complex, de la
particular la general, de la
general la particular, invatarii
active si temeinice, etc.);

- de a sprijini si conduce noua
Tnvatare pe baza
problematizarii i Tmbinand
problematizarea cu  alte
metode;

- de a utiliza material didactic
adecvat;

sprijinirea rezolvarii acesteia;
- de invatare problematizata
cu reactualizarea si
restructurarea  cunostintelor,
cu identificarea
contradictiilor, cu analiza
problemei in variante de
rezolvare, cu verificarea si
evaluarea solutiilo,
creativitater,;

- de imbinare a rezolvarii
euristice cu cea algoritmica;

- de combinarea cu alte
metode;

- de activizare prin folosirea
rationamentelor(inductive,
deductive, transductive),
asociatiilor dupa diferite
criterii, analogii, modificari,
simplificari;

- de  diversificare  a
contradictiilor posibile intre
cunostintele anterioare si cele
noi, intre diferitele nivele de
cunoastere, intre
conceptia(iile) anterioare i
cea noud(cele noi); Intre
teorie §i practicd;

- de alegere / verificare/
evaluare a solutiei- solutiilor

corecte dintr-o succesiune
data / propusa
/elaborata(aflatd);
- de aplicare si verificare a
solutiei/solutiilor;

- de diversificare a rezolvarii
contradictiei prin asociatie de
idei, analize, incercari
succesive;

- de antrenare-participare a
elevului n formularea
problemei pe baza
materialului anterior;

- de gasire de catre elev a
materialului necesar
rezolvarii dupa formularea-
enuntarea problemei;

- de utilizare a suporturilor
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- de a conduce noua invatare
diferentiat 1n functie de
particularitatile  clasei de
elevi, specificul lectiei, etc.

- de a evalua modul de
respectare a algoritmului de
lucru, al etapelor rezolvarii, al
verificarii solutiilor, al
evaluarii solutiilor;

- de a Tncuraja activitatea de
rezolvare independenta sau 1n
grup a elevilor;

- de a observa ritmul de lucru
si  ritmul  /nivelul de
cunoastere/intelegere/analiza

/
aplicare/sinteza/evaluare/crea
tivitate;

- de adecvare a stilului de
predare la stilul de invatare al
elevilor.

didactice si a mijloacelor

didactice adecvate pentru
elaborarea  si  verificarea
solutiei;

- de comunicare §i prezentare
a solutiei elaborate;

- de adecvare, dezvoltare si
consolidare a stilului de
invatare.

Table 3 HOLIST APPROACH OF PROBLEMATIZATION

PROBLEMATIZATION

CONDITIONS OF
EFFICIENCY

PUPILS ARE PUT IN
THE SITUATION OF

Problematization is the way to create
in the mind of the pupil (student) a
positive, conflicting (critical or
unrestrained)  intellectual  state,
determined by the need to know an
object, a phenomenon, a process, or
to solve a theoretical or practical
problem in a logical- Mathematical
or experimental.

Problem is a method of active,
participative, formative, heuristic
character, able to determine
individual, independent activity, to
train and develop  capacities,
imagination, logical thinking,
convergent, divergent, productive,
creative, hypothesis formulation and
finding  solutions  solution  /
application.

Types of issues:
a) Question-problem

Finding new solutions to a
question,  situation-problem;
- formulating and solving
hypotheses;

- Building the problem based
on the contradiction between
past and present knowledge;
- the need to restructure
experience and knowledge;
- creating an obstacle to
common  knowledge (the
problem posed an obstacle to
thinking);

- presentation  of  the
conditions, means, level,
solving plan;
- respecting the learning
stages;

- avoiding confusion between
problem-solving and creativity
exercises, simple wording of

- teaching by introducing
problem  questions  and
helping to  solve it;
- problematic learning with
the updating and
restructuring of knowledge,
identifying  contradictions,
analyzing the problem in
solving variants, verifying
and evaluating solutions,
creativity;

- combining heuristic and
algorithmic solution;
- combining with other
methods;

- activation by using
reasoning (inductive,
deductive, transductive),

associations according to
different criteria, analogies,
modifications,
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b) The question of
C) Situation problem
Stages of Problem:
A) creating / choosing the type of
problem / problem;
B) reorganizing the aperceptive fund,
acquiring new data and restructuring
the old ones in relation to the new
data in a unitary system adequate to
solving the type of problem;
C) establishing / developing the
informative or actional solutions to
be solved and choosing the optimal
solution;

D) experimental verification of the

elaborated / chosen  solution.
\ Bibliography:
IoanBontasg (1994)
.Pedagogie.Bucuresti: ALL
Publishing House. (Methods of
Education, pp. 143-190).
Elena Joita (2002). Cognitive

education. lasi: Polirom Publishing
House (pages 143-154)

questions, comparisons,
applications, solving through
several known ways;
- ensuring the appropriate and
necessary teaching materials
and materials.
THE TEACHER IS IN THE
SITUATION:

- to choose [/ propose
problematic situations
according to the objectives of
the analytical program
respecting the didactic
principles  (age  specifics,
teaching - learning from
simple to complex, from
private to general, from
general to particular, active
and solid learning, etc.);
- to support and lead new
learning based on problem-
solving and combining
problem-solving with other
methods;

- to use appropriate teaching
material;

- to lead the new differentiated
learning according to the
particularities of the pupil

class, the specific of the
lesson, etc.
- to evaluate the way of
observing the working
algorithm, the stages of the
solution, the solution
verification, the evaluation of
the solutions;

- to encourage independent or
group work of students;
- to observe the rhythm of
work and the rhythm / level of
knowledge / understanding /

analysis / application /
synthesis / evaluation /
creativity;

- the suitability of the teaching
style to the pupils' learning
style.

simplifications;

- to diversify the possible
contradictions between past
and new knowledge,
between different levels of
knowledge, between the
previous and the new (new)
conception  (s); Between
theory and practice;
- to choose / verify / evaluate
the solution - the correct
solutions from a given /
proposed /  elaborated
sequence (found);
- applying and verifying the
solution (s);
- to diversify the solution of

the contradiction by
association of ideas,
analyzes, successive
attempts;

- student involvement and
participation in formulating
the problem based on the
previous material;
- finding by the student the
material needed to solve
after the wording-
enunciation of the problem;
- the use of teaching aids and
teaching tools appropriate
for the development and
verification of the solution;

- communication and
presentation of the
developed solution;

- the adequacy, development
and consolidation of the
learning style.
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Tabel 4 MODEL RECOMANDAT PENTRU PROIECTAREA UTILIZARII UNEI
METODE DIDACTICE

Fisa de analiza si aplicare a unei metode didactice de predare-invitare
Denumirea metodei...........cccoeueee.
Caracteristici generale si particularitati ale metodei:

Tipul de lectie in cadrul cireia este utilizatd metoda:

Elevul este pus in situatia:

Profesorul se afla in situatia:

Materiale didacitce si auxiliare necesare pentru aplicarea metodei:

Observatii ale cursantului:

Ce am invitat referitor la utilizarea si aplicarea metodei............. la disciplina de
predare:
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Table 4 RECOMMENDED MODEL FOR DESIGNING THE USE OF A TEACHING
METHOD
Analysis and application of a teaching-learning teaching method
Method name ..........ccccceeeeene.
General features and features of the method:
The type of lesson in which the method is used:

The student is put in the situation:

The teacher is in the situation:

Teaching and auxiliary materials required to apply the method:

Student's observations:

What I have learned about the use and application of the method ............. to the teaching
discipline:
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