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 Abstract  

The ESP teacher has to face certain challenges in his profession: One of the biggest challenges of the ESP teacher is the 
fact that he/she lacks the necessary knowledge of the subject to teach Business English, for instance, some researchers believing that 
such courses should be taught by subject teachers. The task of teaching ESP by ESL teachers is not an easy one. Dudley- Evans and 
St. John pointed out its complexity, identifying five key roles of the ESP practitioner: teacher, course designer and materials 
provider, collaborator, researcher and evaluator and this is probably the biggest challenge of the profession.   The ESP practitioner 
has also to be aware of the fact that using a foreign language for workplace or study purposes requires not only linguistic 
proficiency and knowledge but also knowledge of work –related and disciplinary concepts.Last but not least, another challenge for 
the ESP practitioner is the use of technology in class, a valuable tool for helping with traditional forms of teaching and for creating 
new forms of communicating.Thus, the ESP practitioner has many things in common with the teacher of general English: he has to 
be familiar with linguistic development and teaching theories ,he has to be aware of contemporary ideas related to his position and 
role and  he has to become   familiar with  the new technologies which can be used to improve his methodology.However,his role is 
more complex than that of a General English teacher.  
 
Keywords: English for Specific Purposes, ESP practitioner, challenges, roles 
 
JEL Classification: M40, M41 
 
 

1. Introduction  
 

Definition of ESP 

English for Specific Purposes (ESP) can be defined as the teaching and learning of English for a particular 

domain, largely motivated by such factors as: the introduction of governmental mass education programs with English 

as the first and sometimes only foreign language; the need of English as a common medium of communication ;access 

to scientific and technical literature etc.(Kennedy and Bolitho; 1984:1). 

Nowadays ESP include various areas such as English for occupational purposes(EOP); English for academic 

purposes(EAP), English for vocational purposes(EVP), English for business purposes(EBP), English for medical 

purposes (EMP), English for legal purposes (ELP) and English for sociocultural purposes (ESCP).(Belcher:2009). 

According to Dudley-Evans and St.John(1998:1), ESP has sometimes abandoned the currents of ELT but it has 

always been concerned with practical issues such as needs analysis, text analysis and task-based activities tailored to 

prepare the learners for their study or communication at work place. 

Carver (1983) distinguishes between three characteristics of ESP courses: 

1) Authentic materials which is possible since the learners’ level for ESP classes should be intermediate 

and advanced, the students being encouraged to conduct research by using all sorts of resources, including the Internet 

2) Purpose-related orientation based on simulation of communicative tasks(for example: conference 

preparation, preparation of papers, reading, note-taking, listening and writing) 

3) Self-direction(meaning that the ESP attempts at turning learners into users and encouraging  students 

to have some autonomy and leaving them a certain degree of freedom to decide what, when and how they will study. 

 

2.The Relationship between ESP and ELT 
 

In Hutchinson and Waters ‘ volume, English for Specific Purposes: A Learnig-centered Approach(1987), the 

relationship between ESP and ELT is presented under the form of a tree, with the roots of their ELT tree representing 

the learning communication while the trunk- the language teaching. The English language teaching ramifies into tthree 

branches: English as a Mother Tongue(EMT), English as a Foreign Language(EFL) and English as a Second Language 

(ESL). English as a Foreign Language (EFL) divides into General English(G.E.) and English for Specific Purposes 

(ESP), ESP including English for Science and Technology(EST), English for Bucsiness and Economics(EBE) and 

English for Social Sciences (ESS).Thus, Hutchinson and Waters reveal the variety of purposes for which English can 

be studied. 
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One of the biggest challenges of the ESP teacher is the fact that he/she lacks the necessary knowledge of the 

subject to teach Business English, for instance, some researchers believing that such courses should be taught by 

subject teachers. 

The task of teaching ESP by ESL teachers is not an easy one. Dudley- Evans and St. John pointed out its 

complexity, identifying five key roles of the ESP practitioner: teacher, course designer and materials provider, 

collaborator, researcher and evaluator and this is probably the biggest challenge of the profession.They also gave an 

ampler definition of ESP considering to be absolute characteristics the following: 

1.ESP has to meet specific needs of the learner 

2. ESP uses the specific methodology required by the discipline it serves 

3.ESP focuses on appropriate language(grammar, lexis, register, skills, discourse and genre). 

ESP can be taught by subject teachers but they tend to teach specialized terms in ESP classes and, as 

Maleki(2005) pointed out ESP does not necessarily have to aim at teaching special terminology of a specific field of 

study. 

It is true that ESP learners’ goal is learning English for a purpose other than just learning the language system 

but the integration of the four skills(listening, speaking, reading, writing) must lead to a communicative approach since 

both ELT and ESP share a similar aim,that is, to develop students’ communicative competence.. Maleki(2005,2008) 

and Robinson(1991) assert that ESP courses should be taught by ELT teachers and the subject specialists interested in 

teaching ESP must receive training in the teaching of English. Moreover, the methodology in ELT and ESP differ little 

and in Robinson’s view(1991), it is not possible to say whether ELT has borrowed ideas for methodology from ESP or 

viceversa. 

Early points out an interesting idea: “The ESP teacher, for the most part, does not in any straightforward sense 

conform to the image of a knower…the learner will possess far more knowledge indepth in his or her own specialist 

field than the teacher”[1981:85].In their article entitled “The ESP teacher’s dilemms published in English for Specific 

Purposes World, Issue 42, vol. 15, 2014,Maleki and Zafary say: “It appears that the only solution to the problem is to 

teach the language rather than the content. Various research results have shown that content teachers do not possess the 

necessary qualifications to teach the language; therefore, they should have ELT teachers alone, so that they can do the 

job”(p 7) 

While ELT classes focus on linguistic goals such a development of oral competence or a wide vocabulary, or 

ability to use a wide range of grammar structures, in a ESP class the learner wants to achieve “real world” objectives in 

his target occupation or academic discipline. 

ESP teachers have to design teaching materials according to their students’ professional needs. 

It is what Mario Pace emphasized in his article The Teaching of Foreign Languages for Specific Purposes: The 

Way Forward, presented at the International Conference ”ICT for Language Learning”4th Edition as the role of the 

ESP teacher is “to equip the learners with tools and strategies that will empower them in a world where the teacher is 

only one of the many providers, or sources, of language exposure and communicative practice. His/her role is to 

provide them with the necessary linguistic tools to be able to apply the concepts, interpret them, and above all 

communicate in the target language, not just with the particular jargon characteristic of that  specific occupational 

context but also with the language of everyday informal talk, that allows them to communicate effectively regardless of 

their occupational context.” 

Master lists a number of questions concerning the effectiveness of ESP: 

Do ESP/EST(English for Science and Technology) programs work? 

Are they more effective than previous programs aimed at general language proficiency? 

If so, in what ways are they more effective? 

Can the expense be justified? 

Are there any unintended or unforeseen outcomes resulting from the use of any given ESP program? 

Basturkmen(2010) argues that ESP courses can be more effective than general ESL courses because ESP 

courses cater to students’ interests and needs becoming more motivating for learners who are likely to be interested in 

topics and texts related to their work or study areas. 

Basturkmen (2006) gives an example of a lesson plan at the ESP division of the English Language center  at 

Cukurova University , Turkey which involves the use of subject specialist texts for comprehension activities. First, an 

authentic text is chosen( based on topic and level ) and relevant to learners’ specialist interest. The text should be above 

the students’ current level of comprehension and should contain some but not too many structures and unknown 

vocabulary items. The text is given out for self- study, the students read the text and isolate the vocabulary items that 

they do not know and translate them into their first language. In class the teacher initiates a discussion on the meaning 

of some interesting items in the  text and during the conversation the teacher draws the students’ attention to those 

linguistic features, discussing the meaning of the text( Basturkmen, 2006). 

Stern(1989, 1992) distinguishes four types of ESP teaching objectives: proficiency objectives (concerning 

mastery of skills such as writing, reading, listening and speaking), knowledge objectives(concerning the acquisition of 

linguistic and cultural information), linguistic objectives(including language analysis and awareness of the systematic 
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aspects of language) , cultural knowledge objectives(including mastery of the norms of society, values and orientations 

and the ability to recognize culturally significant facts), affective objectives( concerning the development of positive 

feelings toward the subject of study) and transfer objects( concerning the ability to generalize from what has been 

learnt) 

   The ESP practitioner has to be aware of the fact that using a foreign language for workplace or study purposes 

requires not only linguistic proficiency and knowledge but also knowledge of work –related and disciplinary concepts. 

 As a teacher, since the ESP practitioner is not the primary knower of the content of the material he has to draw 

on students’ knowledge of the content to generate communication. His position is that of a “negotiator” or a consultant 

who initiates a partnership with his students. 

 As a course designer and material provider he/she has to provide supplementary material for the course and this 

involves selection of published material, adapting material or writing it. 

As a researcher the ESP practitioner needs to be in touch with the latest research, incorporating its findings. 

As a collaborator the ESP practitioner has to collaborate with a subject specialist, the content of the former’s 

teaching material being checked and commented on by the latter. The fullest collaboration is team teaching classes by a 

subject expert and a language teacher. 

As evaluator the ESP practitioner has to evaluate students, courses and teaching materials. Students’ evaluation 

should be done in order to assess how much they have learnt from the course . Evaluation of course design and teacher 

design should be done during, at the end and even after the course. 

Another challenge for the ESP practitioner is the use of technology in class, a valuable tool for helping with 

traditional forms of teaching and for creating new forms of communicating. 

The impact of technology is tremendous since it has become a tool for language learning, a source for varied 

and authentic materials and a place for publishing and sharing work. 

The internet, for instance , not only provides such authentic materials but also facilitates real-life 

communication in students’interaction through e-mails,forums, blogs,etc. 

If ESP students take part in online forums,Twitter or Facebook, authentic communication is naturally generated 

and their motivation for learning English increases. 

It is important that ESP teachers should participate in specific training programmes in order to be prepared to 

respond to the present-day advances in technology because, as Elizbieta Danuta Lesiak-Bielanska says in her article 

entitled Technology in ESP Pedagogy,published in English for Specific Purposes World, Issue 48,”This kind of teacher 

training programmes will undoubtedly help many of them adopt a perspective of a „”critical, technologically-informed 

pragmatism”(Chapelle,2003:9)to the use of technology in the classroom.They might as well enable many technophobe 

teachers(Arno et al,2006) to keep pace with all the dizzying changes, as well as a new generation of digital 

natives(Prensky, 2001), i.e. individuals surrounded by technology which is fully integrated in their everyday lives”. 

                                            

3.Conclusions 
 

The role of the ESP practitioner is more complex than that of a General English teacher since he/she has to 

teach, design his course, provide material, research on the latest findings, collaborate with subject specialists and 

evaluate his students’ progress.  

As a teacher, he has to draw on students’ knowledge of the content to generate communication,his position 

being that of a “negotiator” or a consultant who initiates a partnership with his students. 

 As a course designer and material provider he/she has to provide supplementary material for the course, 

selecting,adapting or writing it. 

As a researcher the ESP practitioner needs to be in touch with the latest research and use it in the process of 

teaching . 

As a collaborator the ESP practitioner has to collaborate with a subject specialist, the content of the former’s 

teaching material being checked and commented on by the latter.  

As evaluator the ESP practitioner has to evaluate students, courses and teaching materials.  

His “profile” should include awareness of the course objectives, knowledge of the course content and flexibility 

with his students.  
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